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Teach	
  Your	
  Children	
  Well:	
  
Learn	
  to	
  Design	
  and	
  Implement	
  

Effec<ve	
  Interven<ons	
  
for	
  Language	
  and	
  

Social	
  Interac<on	
  Skills

Major	
  Issues

★ Iden<fica<on	
  &	
  tracking	
  of	
  skills	
  &	
  skill	
  deficits

★ Ac<ve	
  engagement	
  by	
  a	
  mo<vated	
  learner

★ Many	
  acquisi<on	
  trials	
  per	
  day

★ Varied	
  learning	
  environments

★ Varied	
  types	
  of	
  trials	
  within	
  a	
  session	
  (mixed	
  VB)

★ Parent	
  par<cipa<on

Cri>cal	
  Points

★ Priori<zed	
  objec<ves

★ Focus	
  on	
  language	
  &	
  basic	
  learner	
  skills

★ Develop	
  learner	
  aRending	
  to	
  instructor	
  &	
  tasks

★ Develop	
  social	
  interac<on

★ Teach	
  skills	
  during	
  daily	
  living	
  ac<vi<es

★ Selec<on	
  of	
  task	
  s<muli	
  that	
  are	
  useful	
  today	
  (word	
  list)
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★ Language

★ Social	
  interac<ons

★ Restricted/”highly	
  focused”	
  range	
  of	
  
interest/ac<vi<es

Qualita<ve	
  Differences	
  in	
  3	
  areas:

Au>sm
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★ Happy	
  children

★ Acquisi>on	
  of	
  as	
  many	
  skills	
  as	
  possible

Main	
  Issue

Teaching	
  should	
  result	
  in	
  the	
  
acquisi<on	
  of	
  generalized	
  skills	
  
that	
  allow	
  the	
  learner	
  to	
  learn	
  
from	
  his	
  everyday	
  experiences

The	
  Goal

★ Lovaas,	
  O.I.,	
  (1987).	
  	
  Behavioral	
  treatment	
  and	
  
normal	
  educa>onal	
  and	
  intellectual	
  func>oning	
  in	
  
young	
  au>s>c	
  children.	
  	
  Journal	
  of	
  Consul>ng	
  and	
  
Clinical	
  Psychology

★ A	
  Comparison	
  of	
  Intensive	
  ABA	
  Treatment	
  &	
  
Eclec>c...	
  (Howard,	
  et	
  al.)	
  Research	
  in	
  
Developmental	
  Disabili>es	
  (2005)	
  

Research

★ 	
  How	
  to	
  teach

★ 	
  How	
  to	
  capture	
  mo>va>on

★ 	
  What	
  to	
  teach	
  (including	
  language!)	
  

Contribu>ons	
  from	
  
Behavior	
  Analysis	
  



★ Insufficient	
  analysis	
  of	
  variables

★ Blends	
  useful	
  dis>nc>ons

★ “Expressive”	
  describes	
  several	
  different	
  

types	
  of	
  language	
  behavior

Recep>ve	
  &	
  Expressive

A B

Want	
  Book

See	
  Book

Hear	
  “Book”

“Can	
  Read”

C

“book”

“book”

“book”

“book”

Receive	
  Book

Praise	
  (tact)

Praise	
  (echoic)

Praise	
  (intraverbal)

“Expressive”	
  Responses

★ Echoics	
  	
  (Vocal	
  Imita<on)
★ Mands	
  (Requests)
★ Tacts	
  (Labeling)
★ Intraverbals	
  (conversa<on	
  -­‐/+)

★ Also:
★ Spontaneous	
  Verbal	
  Behavior
★ Syntax	
  &	
  Grammar

Verbal	
  Behavior

A B

Want	
  Book

See	
  Book

Hear	
  “Book”

“Can	
  Read”

C

“book”

“book”

“book”

“book”

Receive	
  Book

Praise	
  (tact)

Praise	
  (echoic)

Praise	
  (intraverbal)

“Expressive”	
  Responses



Tracking	
  Skills

★ Need	
  to	
  know	
  exactly	
  what	
  the	
  child	
  can	
  do

★ Need	
  to	
  iden<fy	
  what	
  the	
  child	
  needs	
  to	
  learn

★ There	
  are	
  many	
  skills	
  to	
  learn....what	
  to	
  teach	
  today!

★ Need	
  to	
  track	
  the	
  child’s	
  progress

★Iden<fy	
  exis<ng	
  language	
  skills

★Determine	
  star<ng	
  point	
  for	
  
language	
  interven<on

The	
  Purpose	
  of	
  
Assessment

Skill	
  Discrepancies

Skills

Age
1 2 3 4 5 6

Typical

Delayed

★	
  	
  	
  Criterion	
  Referenced	
  Assessment

★	
  	
  	
  Basis	
  for	
  a	
  Curriculum

★	
  	
  	
  Skills	
  Tracking	
  System

The	
  ABLLS®-­‐R



Basic	
  Learner	
  Skills
★ Coopera>on	
  &	
  Reinforcer	
  Effec>veness
★ Visual	
  Performance
★ Recep>ve	
  Skills
★ Imita>on
★ Verbal	
  Behavior
★ Play	
  &	
  Leisure	
  Skills
★ Social	
  Interac>on
★ Group	
  Instruc>on
★ Follow	
  Classroom	
  Rou>nes
★ Generalized	
  Responding

Academic,	
  Self-­‐Help,	
  &	
  Motor	
  Skills

Gross	
  Motor

Fine	
  Motor

Reading	
  

Math

Wri>ng

Spelling

Dressing

Ea>ng	
  

Grooming

Toile>ng

Curriculum	
  Issues

★ Must	
  Emphasize	
  the	
  development	
  
of	
  skills	
  the	
  student	
  currently	
  needs	
  
to	
  learn

★ Must	
  allow	
  for	
  changes	
  in	
  
instruc>on	
  as	
  the	
  learner’s	
  needs	
  
change

Cri<cal	
  Factors

★ Language
★ Mo>va>on
★ Fluency
★ Generaliza>on
★ Spontaneity
★ Joint	
  Aeen>on
★ Complex	
  S>muli	
  
★ Skills	
  Tracking	
  (including	
  emerging	
  skills)



Sample	
  Item
Task Score Task	
  

Name
Ques<on Criteria

G	
  2 0	
  1	
  2	
  3	
  4	
  
0	
  1	
  2	
  3	
  4	
  
0	
  1	
  2	
  3	
  4	
  
0	
  1	
  2	
  3	
  4

Labels	
  
common	
  
objects

If	
  you	
  ask	
  "What	
  
is	
  that?"	
  with	
  a	
  
common	
  item	
  
present,	
  will	
  the	
  
student	
  iden<fy	
  
the	
  item?

4=	
  100	
  or	
  more	
  
labels	
  of	
  items	
  and	
  
can	
  iden<fy	
  several	
  
different	
  examples	
  
(including	
  novel	
  
examples)	
  of	
  most	
  
of	
  those	
  items,	
  	
  	
  3=	
  
50	
  labels	
  of	
  at	
  least	
  
one	
  example	
  of	
  the	
  
item,	
  	
  2=	
  10	
  labels,	
  	
  
1=	
  5	
  labels



!"#$%&'"(")*+",%-$"."/%0$"1"



!"#$%&'"(")*+",%-$"."/%0$"1"

!"#$%&'"(")*+",%-$"."/%0$"1"

Labeling	
  Sequence



Scoring
★ Observe	
  the	
  child
★ Interview	
  the	
  parent
★ Interview	
  the	
  teacher,	
  Speech	
  therapist,	
  etc
★ Score	
  all	
  “known	
  can	
  do	
  skills”
★ Score	
  all	
  “known	
  can’t	
  do”
★ Assess	
  the	
  remaining	
  skills

Joey	
  4/09

H 19 Name items previously
observed

H 20 Activities previously
observed

H 21 People previously
observed

H 40 Describes items

H 45 Tell about experiences

★	
  Easy	
  to	
  be	
  successful

★	
  Get	
  immediate	
  access	
  to	
  reinforcers

Why	
  Work	
  for	
  Us?



★	
  Pairing	
  with	
  reinforcement	
  

★	
  Keep	
  child	
  successful

★	
  Start	
  with	
  easy	
  tasks

Develop	
  Coopera>on

Does	
  the	
  child	
  like	
  
his/her	
  instructor?

If	
  not.....

MAJOR	
  PROBLEM!!!

Cri>cal	
  Points
★ ARen<on	
  to	
  the	
  task	
  s<muli

★ clear	
  availability	
  of	
  reinforcer	
  prior	
  to	
  instruc<on

★ present	
  instruc<ons	
  only	
  when	
  have	
  child’s	
  aRen<on	
  

★ the	
  child	
  needs	
  to	
  watch	
  what	
  you	
  are	
  showing	
  them

★ Efformul	
  response	
  required	
  before	
  reinforcement

Mands



Teach	
  a	
  child	
  to	
  mand	
  for	
  reinforcers	
  
&	
  you	
  get:

★	
  ARending
★	
  Coopera<on
★	
  Imita<on
★	
  Social	
  interac<on
★	
  Language

Mul>ple	
  Pay-­‐offs

Mand	
  with	
  Sign	
  
Language

Mand	
  with	
  Sign	
  
Language

Mand	
  with	
  Speech



Mand	
  with	
  Speech

★	
  Actual	
  reinforcers
★	
  Can	
  control	
  access

★	
  Easy	
  to	
  deliver
★	
  Can	
  deliver	
  mul<ple	
  <mes

★	
  Onen	
  wanted

First	
  Mands	
  to	
  Teach

Selec>ng	
  First	
  Mands	
  -­‐	
  Cont.

Select words that are already familiar to 
the child as demonstrated by an existing 
receptive, echoic, or imitative skill

Selec>ng	
  First	
  Mands	
  -­‐	
  Cont.

For signing children, select words that are 
iconic, that is, the signs look like the objects 
that they stand for, as in the sign “book” 
looks like the action of opening a book, or 
the sign “eat” looks like putting food in the 
mouth.  Also, signs should be selected that 
match the child's existing imitative 
repertoire.



Selec>ng	
  First	
  Mands	
  -­‐	
  Cont.

Select words that all adults can agree to call 
the item (e.g., “juice” vs. “drink”)

Select words that occur frequently in the 
child's day-to-day environment

Selec>ng	
  First	
  Mands	
  -­‐	
  Cont.

Select words for a variety of different 
motivators (e.g., foods, toys, video, 
physical play)

Selec>ng	
  First	
  Mands	
  -­‐	
  Cont.

Avoid selecting words or signs that 
sound or look alike (rhyme).  It will be 
much harder for the child to 
differentiate between similar response 
forms (e.g., don't select the signs "eat" 
and "drink" as the first two signs 
because the look very similar)

Selec>ng	
  First	
  Mands	
  -­‐	
  Cont.

Avoid words and signs that might 
have a negative or aversive history 
for the child (e.g., bed, toilet, no)



Selec>ng	
  First	
  Mands	
  -­‐	
  Cont.

Avoid non-specific mands such as 
“want,” “more” and “please” 

+

Tacts



240	
  Word	
  List

★Func<ons	
  -­‐	
  the	
  things	
  one	
  can	
  do	
  with	
  an	
  
item

★Features	
  -­‐	
  descrip<ons	
  or	
  common	
  
characteris<cs	
  of	
  items,	
  such	
  as	
  the	
  parts,	
  
shape,	
  size,	
  or	
  texture	
  of	
  items

★Classes	
  -­‐	
  the	
  general	
  categories	
  that	
  many	
  
items	
  can	
  be	
  grouped	
  in	
  together

Recep<ve	
  by	
  Func<on,	
  Feature	
  
&	
  Class	
  (RFFC)



★Student	
  should	
  have	
  at	
  least	
  200	
  tacts	
  and	
  
recep>ve	
  discrimina>ons	
  including	
  parts	
  of	
  items

★Student	
  should	
  be	
  able	
  to	
  recep>vely	
  iden>fy	
  and	
  
tact	
  several	
  ac>ons

★Student	
  should	
  have	
  demonstrated	
  generaliza>on	
  
of	
  known	
  tacts	
  and	
  recep>ve	
  responses

★Student	
  should	
  be	
  able	
  to	
  respond	
  to	
  a	
  variety	
  of	
  
carrier	
  phrases

How	
  to	
  Teach	
  	
  RFFC

You	
  eat	
  it
You	
  bounce	
  it
You	
  drink	
  from	
  it
You	
  read	
  it
You	
  play	
  with	
  it

RFFC	
  -­‐	
  Func>ons

Touch	
  the	
  one	
  with	
  a	
  tail
Touch	
  the	
  one	
  with	
  wheels
Touch	
  the	
  son	
  one
Touch	
  the	
  big	
  one
Touch	
  the	
  new	
  one

RFFC	
  -­‐	
  Features

Show	
  me	
  an	
  animal
Can	
  you	
  find	
  some	
  furniture
Where	
  is	
  the	
  silverware
Do	
  you	
  see	
  some	
  fruits
Give	
  me	
  the	
  toy

RFFC	
  -­‐	
  Classes



★RFFC	
  onen	
  evokes	
  verbal	
  responses	
  in	
  
addi<on	
  to	
  the	
  poin<ng	
  response

★This	
  trial	
  contains	
  the	
  basic	
  elements	
  of	
  the	
  
intraverbal

★Gradually	
  fade	
  out	
  item	
  (nonverbal	
  s<mulus)

★Intersperse	
  distracter	
  trials

Transfer	
  to	
  Intraverbal

Sample	
  Verbal	
  S>muli

Sample	
  Verbal	
  S>muli
Object Verbal Stimulus Rank

Books Read them A
Books Tells a story B
Books Has pages C
Books Has pictures C
Books Has words C
Books Magazine C

Sample	
  Verbal	
  S>muli

Object Verbal Stimulus Rank

Bubbles Pop them A
Bubbles Blow them A
Bubbles Toy C
Bubbles Use a wand C
Bubbles Soapy C



Sample	
  Verbal	
  S>muli
Object Verbal Stimulus Rank

Car Something you drive A
Car Go for a ride in it A
Car You go place in B
Car It is a vehicle C
Car Something that has four wheels C
Car Has a horn that honks C
Car Has wheels C

Sample	
  Verbal	
  S>muli
Object Verbal Stimulus Rank

Potato Chips You eat them A
Potato Chips Is food B
Potato Chips Something that is salty C
Potato Chips Snack food C
Potato Chips Something that you dip C
Potato Chips They come in a bag C

Intraverbal



★ Ask	
  for	
  informa<on

★ Ask	
  using	
  pronouns,	
  
preposi<ons	
  &	
  adjec<ves

Advanced	
  Mands

Inclusion	
  with	
  
Typically	
  

Developing	
  Peers

SPED

Inclusion

4	
  Years-­‐	
  9	
  Months

6 months

3.5 months

SPED
Inclusion

6 months

3.5 months

SPED
3.5 months



Talk	
  About	
  Experiences

“Played	
  with	
  friends”

Who	
  did	
  you	
  play	
  with?

What	
  did	
  you	
  do	
  at	
  school	
  today?

“Michael”

Tac>ng/Expressive	
  Labels

Describe	
  items,	
  ongoing	
  ac>vi>es,	
  people	
  that	
  
are	
  present
“Tell	
  me	
  about…
…Jim
…this	
  room	
  (bedroom)
…what’s	
  happening	
  (birthday	
  party)

Mul<ple	
  responses	
  to	
  a	
  single	
  ques<on

Aeending	
  to	
  Others
★ We	
  teach	
  children	
  to	
  describe	
  items	
  and	
  
ac>ons	
  they	
  observe	
  and	
  answer	
  ques>ons	
  
about	
  daily	
  ac>vi>es

★ We	
  also	
  need	
  to	
  have	
  them	
  aeend	
  to	
  and	
  
describe	
  what	
  they	
  observe	
  about	
  others	
  



What	
  does	
  Bobby	
  have	
  for	
  lunch?

Where	
  did	
  you	
  eat	
  lunch	
  today?
Who	
  sat	
  next	
  to	
  you	
  at	
  lunch?
What	
  did	
  Michael	
  have	
  for	
  lunch?
Tell	
  me	
  about	
  Michael’s	
  lunch	
  box

Let’s talk about lunch

Natural	
  Environment	
  
Training

★ Strong	
  mo<va<on	
  to	
  see	
  child	
  learn
★Onen	
  highly	
  reinforcing	
  to	
  child
★ Frequent	
  opportuni<es	
  to	
  observe	
  
their	
  child’s	
  behavior

★ Trained	
  staff	
  not	
  always	
  present

Parents	
  as	
  Teachers



★	
  Iden<fy	
  mo<va<on	
  

★	
  Behavior	
  shaping

★	
  Know	
  what	
  to	
  teach

Technical	
  Competencies

★	
  Mands
★	
  Imita<on
★	
  Echoics
★	
  Recep<ve	
  in	
  context

Early	
  Skills	
  to	
  Teach	
  
(poten>al)



Motor	
  Imita>on
★ Includes	
  an	
  objec<ve	
  unless	
  has	
  well-­‐developed	
  
&	
  well-­‐generalized	
  skills

★gross	
  motor
★fine	
  motor
★speed,	
  sequence
★head	
  &	
  mouth

★ May	
  put	
  imita<on	
  of	
  peers	
  in	
  social	
  or	
  play	
  skills	
  
sec<on

WebABLLS®

Student	
  Menu

Click to start an 
assessment



New	
  Assessment	
  Criteria
Grade	
  Level,	
  Assessment	
  Color,	
  Zero	
  Scoring

“Zero Scoring” 
scores tasks 

quickly for very 
early learners

Use a new 
color for 

each 
update

Work in “Text” or 
“Grid” edit mode

Sta<c/Kine<c	
  

Enter your notes 
here

Click to view a video 
demonstration of many 

skills

Click for a list 
of some specific 

skills 

Personalized 
with 

student’s 
name

Gender-
correct 
pronouns

Video	
  Sample
Sta7c/Kine7c

The student’s 
Tracking 

Grids showing 
all his 

assessment 
results



Select	
  Targets	
  for	
  Program

Click on flags 
to select 

potential IEP 
objectives

Report	
  Op>ons

Automatically have WebABLLS put your 
selected skill items into an IEP 

Worksheet – your student’s name is 
inserted and sentences use the correct 

pronouns! 

Quickly make a report of 
all completed skill items Or make a list of 

items that still need 
to be completed

IEP	
  Worksheet
without	
  Criteria	
  Added

Cut & paste your desired 
criteria

Paste

See current skill level
Describe the 
learner’s 

performance

IEP	
  Worksheet
with	
  Criteria



Joey’s	
  Student	
  Menu
Saved	
  Assessments,	
  IEP	
  Worksheets,	
  Status	
  and	
  Progress	
  Reports

Account	
  Sharing	
  Op>ons
Share	
  informa=on	
  with	
  others

Share WebABLLS 
with others – You 

authorize the 
sharing rights 

and have complete 
control with each 
student profile – 

view only or 
view/modify 

Want	
  to	
  par:cipate	
  in	
  a	
  study	
  of	
  
typically-­‐developing	
  children?

6	
  months	
  -­‐	
  5	
  years
3-­‐month	
  intervals

Intellectual	
  assessment?

Contact:	
  	
  Autumn	
  Bailey

Bailey@behavioranalysts.com

Cri>cal	
  Points
★ Priori<zed	
  objec<ves

★ Focus	
  on	
  language	
  &	
  basic	
  learner	
  skills

★ Develop	
  learner	
  aRending	
  to	
  instructor	
  &	
  tasks

★ Develop	
  social	
  interac<on

★ Teach	
  skills	
  during	
  daily	
  living	
  ac<vi<es

★ Selec<on	
  of	
  task	
  s<muli	
  that	
  are	
  useful	
  today	
  (word	
  list)



EVERYWHERE!

Need	
  a	
  blend	
  of	
  formal	
  (structured)	
  
teaching	
  sessions	
  and	
  training	
  in	
  the	
  
natural	
  environment

Home,	
  park,	
  stores,	
  car,	
  the	
  yard,	
  the	
  zoo,	
  
Discovery	
  Zone,	
  the	
  beach

EVERYWHERE	
  !!!

Where	
  Should	
  
Teaching	
  Occur?

behavioranalysts.com

WebABLLS.com

925-­‐	
  262-­‐8523

Behavior	
  Analysts,	
  Inc.


